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1. Practical and Theoretical Background

From the OECD Reviews of School Resources: Austria 2016

OECD Review of School Resources for Austria
The 2016 OECD Review of School Resources for Austria recommended a
shift towards a stronger culture of pedagogical leadership in schools. It
proposed giving greater consideration to the views and experiences of
teachers and headteachers in relation to school-based quality
development, citing England as an ‘interesting example’ of pedagogical
leadership and quality development from which Austria might learn.

“Research has highlighted the importance of school leadership
for teaching and learning. […] Austria has already undertaken
steps to foster effective school leadership, but despite longstanding efforts, it has been difficult to foster a cultural change
towards greater pedagogical leadership. This is essential in the
promotion of a new vision of teaching and learning and to ensure
that teachers have sufficient opportunities for regular feedback
and professional learning. […] To strengthen school-based
teacher appraisal and feedback, school leaders should have
opportunities to develop their skills for effective observation,
feedback and coaching. Creating more opportunities for schools
to collaborate and facilitating school leadership networks can be
a further strategy to foster greater pedagogical leadership and to
improve the quality of education across the education system
more widely. Chile, England (United Kingdom) and New Zealand
provide interesting examples in this regard.”

FWF-Project at the Universities of Oxford and Salzburg
It was against this backdrop that plans for a project exploring the
experiences of headteachers from highly effective schools in England
commenced in 2016. One of its aims was to combine examination of the
area of school effectiveness and improvement research and teacher
education research, reversing the current tendency for their discussion
as separate entities. Several international partner institutions and
individuals from both these areas of research agreed to support the
study. The Austrian Science Fund (FWF) has generously awarded a grant
to the project as the outcome of an international peer review process
(funding amount: € 317.000).

Nusche, D.; Radinger, T; Busemeyer, M.; Theisens, H. (2016):
OECD Reviews of School Resources: Austria 2016, OECD Reviews
of School Resources, OECD Publishing, Paris, 37-38.

The project is partially located at the University of Oxford’s Department
of Education in the context of a Visiting Research Fellowship, for which
the University of Oxford has generously provided an office and
additional infrastructure in 2019 and 2020. Principal collaborators in
Oxford are Katharine Burn, Associate Professor in Education, and Pam
Sammons, Professor of Education, who specialises in school
effectiveness and improvement research.

Research Questions of the SQTE project
How is ‘school quality’ defined by headteachers and teachers in schools?
In what ways if at all do the conceptions of school quality of
headteachers and teachers from highly effective and improving schools
differ from those in schools judged to be less effective (‘average or
typical effectiveness’)?
How do headteachers of effective and improving schools in England
claim to measure, review and develop quality in their schools?
What do headteachers and teachers at effective and improving schools
understand by the terms ‘good teachers’ and ‘good teaching’?
What do teachers need to learn in initial teacher education and in
continuous professional development to contribute effectively to school
quality?
The Research Project School Quality and Teacher Education in a
Nutshell

OECD 2016: Pedagogical leadership for the
development of school quality should be promoted in
Austria, experiences from teachers and headteachers
should be taken into account and in doing so,
experiences from England should be gathered.

The FWF project ‘School Quality and Teacher Education’ (SQTE) conducts
research with headteachers of successful and highly effective schools in
England on their experiences with school quality development.
In asking them to identify key levers for the improvement of their
schools and to describe how they succeeded in boosting their pupils’
learning outcomes, the research seeks to establish potential learnings
for the Austrian setting as regards school development practices,
continuing professional development (CPD) for teachers and senior
school leadership teams, and wider education policy.
The project focuses particularly on schools in difficult circumstances that
attain excellent learning outcomes despite a high proportion of pupils
from disadvantaged home backgrounds; specifically, the research looks
at schools in deprived areas of London that have improved considerably
over the last 15 years in the context of the ‘London effect’.

Funded by the Austrian Science Fund (FWF), the project is based at the
universities of Salzburg and Oxford.

The SQTE project explores the views and experiences of
headteachers and teachers from highly effective and
improving schools in England.
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2. Research Design

The SQTE project consists of three main parts and five phases.

Mixed Methods
The project is employing a sequential mixed-methods approach
to its investigation of the research questions. Within this
research design, qualitative and quantitative data collection
alternate and culminate in an integrative phase. The SQTE
project consists of three parts, across which a total of five phases
are conducted.

1. Exploratory study
•
Phase
•
Phase
2. Main Study
•
Phase
•
Phase
3. Dissemination
•
Phase

Ethics
The project complies with the guidelines issued by the University
of Oxford’s Central University Research Ethics Committee
(CUREC), which has reviewed and approved it.

5

1 – qual
2 – quan

3 – QUAL
4 – QUAN
5 – Integration

Thus, guidelines of the University of Oxford regarding Policy on the
ethical conduct of research involving human participants and
personal data were followed in the project.

3. Exploratory Phase 1
Literature Review and Exploratory Interviews
The exploratory study’s first phase employed qualitative methods to
the end of identifying the perceptions of various stakeholders as to
the central issues relating to school quality in Austria’s education
system. It included interviews with school inspectors, headteachers
and other individuals with professional responsibility for school
quality, and a group discussion with key stakeholders involved in
theoretical and practical areas of school quality and teacher training
in Austria.
The aim of the exploratory interviews was to determine how the SQTE
project might provide maximum benefit to the Austrian school
system, how best to help headteachers, school inspectors and other
stakeholders responsible for quality development incorporate insights
from the project into their professional practices. Four interviews took
place: the interviewees were an inspector of schools, a headteacher
from a ‘new middle school’ (Neue Mittelschule, covering school years
5 to 8), a ministry employee whose remit includes school quality
development, and a teacher working as a Teach for Austria Fellow

(Teach for Austria is a programme bringing recent graduates into schools
with disadvantaged pupil populations, along the lines of the Teach First
and Teach for America schemes).
Further, this phase included six exploratory interviews conducted in
England with the purpose of identifying the issues and topics raised by
headteachers when they are asked to talk about school quality. The
interviewees were headteachers and members of Senior Leadership
Team (SLT) from two highly effective schools in Oxfordshire.
It became apparent during this phase of the project that the
development of quality in schools located in deprived areas and raising
learning outcomes for disadvantaged pupils were central issues for the
Austrian context. On this basis, and on that of the literature review
additionally conducted in this phase, we decided to place the main
emphasis of the SQTE study on quality development in ‘Turnaround
Schools’ in London and in England’s designated ‘Opportunity Areas’.

This phase of the exploratory study led to the creation of an interview guide for the expert interviews to take place in the main study.

Graphic representation of the research design

Group Discussion

On 25 March 2019, approximately 50
headteachers, school inspectors,
teachers, teacher trainers and
academics met for a group discussion
as part of the project.
The picture shows Ulrike Greiner,
head of the School of Education at
the University of Salzburg, alongside
Michael Sörös, a leading inspector of
schools in Austria, who provided
impetus for the discussion with a
presentation.
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Interview Guide as Result of the Exploratory Study Phase 1
The interview guide served as the basic framework for the conversation with the headteachers and was not “worked through“.
•

Could you please describe at the beginning what is your position and role in this school and what is your professional backgr ound?

•

Could you please describe why you think your school is an effective school?

•

How would you define school quality?

•

What have you done over the past few years specifically to improve the quality of your school? And what do you think worked
particularly well in that respect?

•

What is important for you in the leadership of a school?

•

What do you think works in school leadership to improve students’ outcomes in general and the outcomes of disadvantaged students
in particular?

•

In what ways (if any) do you think that Ofsted inspections contribute to improving quality in schools and in what ways (if an y) do you
think they prove ineffective or unhelpful?

•

What is a good teacher in your view?

•

What is good teaching in your view?

•

What works in teaching to improve students’ outcomes in general and the outcomes of disadvantaged students in particular?

•

How do you develop the teachers of your school?

•

What is needed in teacher education in order to form teachers that can really contribute to school quality in the schools where they go
on work?

•

What is needed in continuous professional development in order to form teachers that can really contribute to school quality in their
schools?

•

Do you think that it is important to involve parents in education of the students (like parental involvement) and if yes, wha t are the
ways that work in this respect?

•

What do you think about character education in schools?
• Parental Engagement?

•

What advice would you give to a beginning teacher who asked you “What should I do to become a great teacher?”
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4. Exploratory Phase 2
The quantitative part of the exploratory study (phase 2) entailed analysis
of school inspection reports and of school performance and
improvement data (Progress 8 Score), for the purpose of identifying
highly effective and improving schools and therefore forming a basis for
the sample on which the principal study will rest.

Schools From The Social Mobility and Opportunity Areas
•

Drawing the Qualitative Sample
Over the course of exploratory study 1, it was decided to lay the main
focus of the research on highly effective ‘Turnaround Schools’ in
challenging circumstances. During the first stage of sampling, we
therefore identified highly effective, non-selective schools in highdiversity areas in London and ‘Social Mobility and Opportunity Areas’
(areas of England receiving special state funding due to socio-economic
challenges).

In these twelve regions, we identified all non-selective secondary schools
(comprehensive schools) in which more than 15 % of pupils come from
disadvantaged families (as measured by the Free School Meal Score), but
which: (i) were rated ‘outstanding’ by Ofsted at their last inspection, and
(ii) achieve a (value added) Progress 8 score higher than 0.3. We assumed
that the apparent effectiveness of these non-selective schools in
‘Opportunity Areas’ was due to school-related factors.

London (First Sample) – Headteachers From ‘Turnaround Schools’
• London boroughs with the poorest performance in standardised
tests: Camden, Southwark, Islington, Hackney, Tower Hamlets,
Lambeth, City of Westminster.
In these seven London boroughs, we identified all non-selective
secondary schools (comprehensive schools) in which more than 45 % of
pupils come from disadvantaged families (as measured by the Free
School Meal Score), but which: (i) were rated ‘outstanding’ by Ofsted at
their last inspection; (ii) achieve a (value added) Progress 8 score (an
effectiveness benchmark used by the UK government for secondary
schools in England) higher than 0.3; and (iii) have progressed from an
Ofsted rating of ‘inadequate’ or ‘requires improvement’ to ‘outstanding’
since 2003.
In total, we identified seven schools in London that met these criteria.
These schools may be considered the ‘most effective’ schools in the
sense that despite very high levels of social disadvantage, their pupils
attain the highest measurable learning progress (as indicated by the
Progress 8 benchmark).
We invited each of these seven schools to participate in the study;
four of them agreed to take part. The total number of heads and
Senior Leadership Team members interviewed in these schools is 9.

We identified a total of seven schools across the twelve ‘Opportunity Areas’
that met these criteria. We invited each of the seven schools to participate in
the study; three of them agreed to take part, and we interviewed a total of
nine headteachers and Senior Leadership Team members from these schools.
Additional Schools Included in the Qualitative Sample
•

A comprehensive school with a more prosperous catchment: Most of the
comprehensive schools in the sample are located in areas with severe
socio-economic challenges; as a control, we sought to identify a
comprehensive school located in a wealthier region in South London and
popular with middle-class parents. To this end, we analysed all schools
with Ofsted ‘outstanding’ ratings located in the Hampshire local authority
(Hampshire being a relatively ‘leafy’, that is, pleasant and prosperous,
county in the south of England), using a complex system that took
numerous different quality indicators into account. We included the
school with the highest ‘Overall Effectiveness Score’ in the sample and
conducted four interviews at this school.

•

A ‘secondary modern school’: Some areas of England maintain a system,
largely phased out elsewhere, of selective secondary education, with
grammar schools for more academically able pupils and an eligibility test
in year 6 of primary schooling, at the age of 11. Non-selective secondary
schools in these areas are referred to as ‘secondary modern schools’. We
identified the Ofsted ‘outstanding’ non-selective school with the highest
Progress 8 score in each of these grammar school areas (Lincolnshire,
Buckinghamshire, Kent and Sutton) and contacted them about taking part
in the study. A school in Kent that, despite its non-selective intake,
achieves learning outcomes similar to those at the region’s highestperforming grammar schools agreed to participate, and we conducted
three interviews at the school.

•

A grammar school: We contacted the seven Ofsted ‘outstanding’
grammar schools in England with the highest scores on the Progress 8
measure, recruiting a grammar school from Birmingham to the study and
conducting five interviews with Senior Leadership Team members there.

•

An independent school: We contacted the seven top-performing
independent (private) schools in England in terms of A-level results,
recruiting one school to the study and interviewing three of its Senior
Leadership Team.

London (Second Sample) – Headteachers From a Highly Effective Trust
•

During our exploratory review of school ‘turnarounds’, we noted the
apparent high effectivity of a group of ‘academy’ schools (i.e. schools
that are state-funded, but independent of local authority control) in
London.

The trust has taken over a number of previously struggling schools in
London and rapidly improved their performance in inspections and
outcomes. The Federation is in charge of 49 non-selective London
schools, of which 76 % which have received Ofsted inspections were
rated ‘outstanding’. Some evaluations have ranked the Federation as the
most effective or one of the most effective groups of schools in England,
particularly in terms of learning outcomes for disadvantaged pupils.

Several headteachers from this academy chain were contacted and
invited to participate in the study. In total, four headteachers from
four different schools could be included in the sample, among them
headteachers with broad experience in the area of school
turnarounds at various schools.

England’s government has defined twelve regions in which schools
face exceptional socio-economic challenges and therefore receive
special support. In the following regions, pupils perform exceptionally
poorly in standardised tests: West Somerset, Derby, Bradford,
Doncaster, Blackpool, Oldham, Norwich, Scarborough, Ipswich,
Fenland and East Cambridgeshire, Hastings, Stoke-on-Trent.

Note: The study’s initial plan to include several grammar and independent
schools in the sample was revised during the course of exploratory phase 1, as
the focus of the research shifted to non-selective schools in difficult
circumstances and a greater emphasis on highly-effective state comprehensive
schools accordingly suggested itself.
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Drawing the Quantitative Sample – First Considerations

In England, so-called league tables are very important for the public
discussion. The tables rank schools according to their performances in
standardised tests (GCSE or A-Levels). In these rankings selective Grammar
and Independent Schools always rank first. However, the outcomes of these
schools are to a large degree not only due to practices applied in the
schools, but to the rigorous selection of pupils who are admitted to the
school. Since 2016 there is a Progress 8 score, which seems to be socially
more robust since it allows for measuring learning progresses of pupils from
a particular school.
To draw the quantitative sample for the SQTE Project we currently test the
validity of a system that takes various quality indicators of schools into
account and summarizes them in a socially robust manner to an Overall
Effectiveness score. Here, traditional performance indicators of a school are
among others interrelated to the local authority average of state funded
schools in the region.

Possible Performance Indicators of Schools to Calculate an Overall
Effectiveness Score

•

Judgement of schools in the latest Ofsted inspection. During Ofsted
inspections, schools are thoroughly examined in an elaborate process
with regard to numerous different criteria. For this purpose, it is taken
into account what specific populations of pupils are admitted to the
school.

•

Progress 8 Score: This score indicates the learning progress pupils from a
school make between 11 and 16 years of age, compared to pupils in
England that achieve similar outcomes at 11 years of age. Here, eight
school subjects are taken into account.

•

Progress 8 Score compared to the average Progress 8 Score of schools in
the area (local authority average).

•

Attainment 8 Score compared to the average Attainment 8 Score of
schools in the area (local authority average). The Attainment 8 Score
indicates the performance of pupils from a school on standardised tests
in eight subjects.

•

Grade 5 or above in English & maths GCSEs compared to the average
performance of schools in the area: G5 or above indicates the amount of
pupils who attain grade 5 or above in the (A-Level) GCSE exams (Grade 4
and above= passed, grade 3= negative).

•

Overall and persistent absence of schools: Absence in the school
compared to the average absence in English state funded schools.

We are currently testing if the SQTE Overall Effectiveness score is a fair
indicator of quality. Is the score is in a stronger way composed of factors
that schools can influence? Can it indicate in a better way, how effective
schools work with the children entrusted to them?

For the calculation of the overall effectiveness of a school in the depicted
way, absolute outcomes of the school in standardised tests (Attainment 8
and G5 or above) do not play a part but are rather included in the
assessment relative to the average of schools in a given local authority.
Moreover, 40 % of the score is calculated from a value-added measure of
the Progress 8 score that assesses the progress of pupils during their time in
the school. The Ofsted-rating is taken into account with 24 %. It allows for
softer indicators, such as observed quality of lessons, personal development
and behaviour of pupils as well as quality of leadership and management.
The frequency of absence of pupils compared to English state funded
schools appropriates to 8 % of the Overall Effectiveness score. In the world
of work, absence rates of employees are considered as indicators for
workplace satisfaction.
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Calculating a Possible Overall Effectiveness Score
Ofsted-rating – attainable points
• Overall Effectiveness
• Outcomes for pupils
• Quality of teaching
• Personal development, behaviour and welfare
• Leadership and Management
Progress 8 Score – attainable points
• 0,1-0,19
• ….
• 1 or more
Progress 8 Score in comparison
Difference to local authority average
• 0,2-0,29
• ….
• 0,6 or more
Attainment 8 Score in comparison
Difference to local authority average
• 1-1,9
• ….
• 10 or more

24
0-8
0-4
0-4
0-4
0-4
20
4
6-18
20
20
4
6-18
20
20
2
6-18
20

Grade 5 or above E+M GCSEs in comparison
Difference to local authority average
• 5-9
• ….
• 20 or more

8
2
3-7
8

Absence in comparison – attainable points
• 4-5,9
• ….
• 10 or more

8
2
3-7
8

Summary
Attainable score of a school in total
Ofsted rating of this
Progress 8 of this (incl. ratio)
Attainment 8 Score of this (ratio)
Grade 5 or above E+M of this (ratio)
Absence (ratio)

100
24
40
20
8
8

Project status (March 2020)

We will generated a stratified quantitative sample to which we will
distribute 400 questionnaires for heads, SLT members and teachers from
100 schools to fill in. Highly effective schools will make up 50 % of the
sample, selected on a school effectiveness score for each school.
We have compiled school performance data from over 250 schools rated
‘outstanding’ by Ofsted from more than 25 local authorities in England
and entered this data into an Excel spreadsheet which might allow us to
calculate an overall effectiveness score for each school.
We might contact those schools in each local authority with the
highest overall effectiveness scores until we have received 200
completed questionnaires from 50 highly effective schools. The
remaining 50, ‘average’ schools will be identified by random
sampling, omitting Ofsted ‘outstanding’ schools.
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5. Main study Phase 3
Qualitative Interview Study
The principal study likewise consists of a qualitative and a quantitative part.
The qualitative strand (phase 3) encompasses interviews with 43
headteachers from highly effective schools in various regions of England.
We contact prospective interviewees by email (see the official participant
information sheet sent to the headteachers on p. 9-11). All interviewees sign
a consent form (see p. 12) prior to the interview.
Interviewees decide whether or not to grant us permission to name their
school in publications. Interviews take place in the participants’ schools. Thus
far, we have visited 17 schools in eight different towns and cities (London,
Birmingham, Bradford, Winchester, Tunbridge Wells, Norwich, Oxford and
Didcot).
Overview of Schools and Conducted Interviews Within the Qualitative
Strands of the Study
Type
of School

Number
Schools

Number
Interviewees

Comprehensive Schools

14

32

Of these: Exploratory phase

2

6

Of these: London

8

13

Of these: Opportunity Areas

3

9

Of these: Hampshire

1

4

Secondary Modern Schools

1

3

Grammar Schools

1

5

Independent Schools

1

3

Total Schools

17

Total Interviewed Headteachers
Total Cities

43
8

Project Status (March 2020)

Interview with Adrian Kneeshaw and Jane Girt, CEO and Head of
School respectively at Carlton Bolling College, Bradford. At the
time of the interview, 90.1 % of pupils had a first language other
than English, and most children were from a Muslim background.
46.2 % of pupils were considered disadvantaged as measured by
the Free School Meal Score. The school received a rating of
‘inadequate’ from Ofsted in 2014.
Adrian Kneeshaw credits the school’s highly positive development
since then to strong pedagogical leadership. Today, the school
has a reputation as a flagship school, particularly with regard to
improving the learning outcomes of children from disadvantaged
backgrounds. In 2017, Ofsted rated the school ‘outstanding’ in
almost all categories, drawing media attention.

Number of interviewed
headteachers in
different regions of
England.

7

As of March 2020, all interviews conducted thus far have been completely
transcribed following Dresing and Pehl (2011) and are currently undergoing
analysis.
In line with the mixed-methods research design, analysis of these interviews
serves as a basis for forming categories and hypotheses for the construction
of a questionnaire which will be sent to a large sample of headteachers
across England for the quantitative strand of the principal study (phase 4).
This process promises to generate comprehensive qualitative and
quantitative findings on the experience of headteachers in highly effective
schools and their beliefs about what really works in school quality
development.
This combination of qualitative and quantitative methods enables the
researchers to identify the extent to which a quantitative sample can reflect
the dimensions of quality pinpointed in the interviews.

A circle containing the
number 7 means that in this
area, seven headteachers
were interviewed.

After an interview with the
headteacher of the St
Paul‘s Way Trust School.
The School is located in
Tower Hamlets, London
which is considered one
of the poorest
neighbourhoods of
London.

6. Main Study Phase 4
Construction of the Questionnaire and Ethics
Currently, the construction of the questionnaire and the application at the
ethics committee of the University of Oxford (Central University Research
Ethics Committee, CUREC) are prepared for conduction of the quantitative
study. The quantitative survey shall be conducted in 2021.

65 % of the school’s pupils are considered disadvantaged as
measured by the Free School Meal Score, and, according to the
school’s most recent figures, 81,8 % have a first language other
than English.The school was rated ‘Inadequate’ in 2009.
Under a new headteacher the school improved dramatically within
a short period of time so that it was already rated ‘Outstanding’ in
an Ofsted inspection in 2013. In 2017, 96 % of the pupils were
admitted to Universities, 60 % to the prestigious Russel Group
Universities.
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7. Dissemination Phase 5
During the integration phase (phase 5) qualitative and quantitative
findings will be interrelated with one another. Furthermore, it will be
reflected with Austrian project partners and a team of ‘critical friends’
(headteachers, representatives from various sectors of the Austrian
educational system) how findings of the project can become fruitful for
the practice of quality development in Austrian schools as well as
headteacher and teacher training. In this sense, the project should
provide propositions that are on several levels of the Austrian
educational system relevant for the practice of school quality
development and teacher training.
Dissemination Activities up to Now
Alongside this specific dissemination phase, we have been sharing
insights from the project since its inception, presenting its research
design and initial findings from the qualitative study in a range of
settings and issuing relatively brief publications aimed partly at
practitioners in schools (see beneath the information about the
publication series ‘School Quality and Teacher Education Snapshots’)
which appear on the homepage of the SQTE project.
International Conference at the University of Salzburg
From March 26th to March 27th 2019, an international conference with
the title ‘International Perspectives on School Quality and Teacher
Education’ took place at the School of Education of the University of
Salzburg. The meeting was initiated in cooperation with Ulrike Greiner
and Burkhard Gniewosz and organised within the framework of the SQTE
project. At the conference, leading international scholars who are active
in the fields of school quality and teacher training exchanged their views
on how quality in schools can be developed and what approaches to
teacher and headteacher training are beneficial for the process of quality
development in the school system.
Approval of a Symposium at the 2020 Conference of the American
Educational Research Association in San Francisco
Within the framework of the SQTE project a symposium was submitted
and approved for the 2020 conference of the American Educational
Research Association (AERA) that will take place in San Francisco. Under
the title “School improvement through research-engagement in different
contexts“, the aim of the symposium is to discuss research findings
regarding the relation of school quality improvement and the application
of research by teachers and headteachers, comparing England, Austria
and Italy. See Appendix for an outline of the symposium.

At the conference “International Perspectives on School Quality and
Teacher Education“ in Salzburg (26.-27.3.2019). In the front f.l.t.r.: Pam
Sammons (Oxford), Katharine Burn (Oxford), Ulrike Greiner (Salzburg).
In the back f.l.t.r.: Burkhard Gniewosz (Salzburg), Roland Bernhard
(Salzburg/Oxford).
Delivered Presentations in the Context of the Project:
• Vorau (AUT) 18.11.19: Insights from the research project “School Quality
and Teacher Education“: How headteachers in the context of the ‘London
Effect’ turned around their schools in deprived areas. Presented in the
context of ‘Vorauer Gespräche’ (Vorauer Talks).
• Vorau (AUT) 18.11.19: “Developing school quality“ – what does really
work and what works the best from the perspective of school
effectiveness research. Presented in the context of ‘Vorauer Gespräche’
(Vorauer Talks).
• Vorau (AUT) 18.11.19: “Partnership for better learning“: Empirical insights
into effectively working with parents in schools. Presented in the context
of ‘Vorauer Gespräche’ (Vorauer Talks).
• Salzburg (AUT) 26.03.19: “How school leaders and teachers in improving
and effective English schools describe their practice of developing school
quality. First qualitative findings of the SQTE project.” Presented in the
context of: International Perspectives on School Quality and Teacher
Education at the School of Education Salzburg.
• Oxford (UK) 08.10.2018: “School Quality and Teacher Education (SQTE):
An empirical study in England to inform quality development in schools in
Austria.” Poster Presentation at the Department of Educational Sciences
of the University of Oxford.

The titles of the different papers of the symposium are:
• Paper 1: Bernhard et al.: “Research Based School Improvement: How
Highly Effective and Improving Schools in England Apply Research“
• Paper 2: Brown: “School/University Partnerships: A Case Study of a
Proposed University Training School in England”
• Paper 3: Burn et al.: “Sustaining Teachers’ Research Engagement:
The Role of a Research Champion within a University School
Partnership “
• Paper 4: Greiner et al.: “Learning in Initial Teacher Education from
School Leaders: Processes of Knowledge Transformation“
• Paper 5: Mincu et al.: “Improving Schools through School to School
Support in Italy: Results from a Randomised Control Trial”
Start of the ‘School Quality and Teacher Education Snapshots’
The publication series ‘School Quality and Teacher Education Snapshots’
has the purpose of making academic findings from school effectiveness
and improvement research accessible to school leaders and teachers.
The Snapshots appear on the homepage of the SQTE project
(https://sqte.at/praxis/sqte-snapshots/).
The first snapshot was published in December 2019:

•

Harnisch, Dominik/ Bernhard, Roland (2019): Growth Mindset vs.
Fixed Mindset. How Ways of Thinking and Self-images can Benefit or
Impede Learning and Personal Development. School Quality and
Teacher Education Snapshots 1.1. Online on: https://sqte.at/wpcontent/uploads/2020/01/SQTE-Snapshots-1.1-Mindset.pdf
Cover page of the first SQTE-Snapshot
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FWF-Project: School Quality and Teacher Education
Symposium accepted for AERA 2020 San Francisco

Title: School Improvement Through ResearchEngagement In Different Contexts
• Organiser: Roland Bernhard
• Chair: Katharine Burn
• Discussant: Maria Teresa Tatto
Objective of the symposium
The objective of this symposium is to bring together different insights into the relationship
between school improvement and the use of research by teachers and headteachers in
England, Austria and Italy. Recognition of the powerful role that research can play in
developing and improving the quality of teaching raises questions about the ways in which
high-quality research reaches the practice of schools and informs teachers’ professional
learning. Different answers to this question are explored by all the papers within this
symposium, which illustrate powerful forms of collaboration intended to mobilise research
within and across different types of institution in different contexts.
Overview of the presentation
The focus of this symposium is inspired by findings from one of the studies reported within
it (paper 1) that use of research to inspire and inform practice has played a very important
part in the success of highly effective and improving schools in England. Thus, the first
paper (paper 1: Roland Bernhard/Katharine Burn/Pam Sammons: Research-Based School
Improvement: How Highly Effective And Improving Schools In England Apply Research)
identifies how leaders have themselves used research to underpin both their school
improvement and professional development strategies. In England, university-school
partnerships play an important role when it comes to ensuring that research reaches
practice.

Paper 2 (Chris Brown: School/University Partnerships: A Case Study of a Proposed
University Training School in England) presents a case-study based on documentary
analysis of the plans for one such partnership, using detailed analysis of one proposal for a
University Teaching school in order to outline what an outstanding partnership might
comprise, as well as the potential benefits of such an approach.
Paper 3 (Katharine Burn/Eluned Harries: Sustaining Teachers’ Research Engagement:
The Role Of A Research Champion Within A University-School Partnership) explores an
alternative approach to university-school partnerships by examining one school’s
experience within a local knowledge exchange partnership forged between the statemaintained schools within one local government area and the research intensive university
located at its heart (University of Oxford). Central to this partnership is the role of a
designated Research Lead within each school (referred to as a “Research Champion”) – a
designated teacher in each 2 partnership school who acts as a conduit between school
and the university in promoting teachers’ research engagement and facilitating
collaborative research

FWF-Project: School Quality and Teacher Education
Symposium accepted for AERA 2020 San Francisco

Overview of the presentation (continuing)
In Paper 4 (Ulrike Greiner/Roland Bernhard/Christian Wiesner: Learning In Initial Teacher
Education From School Leaders: Processes Of Knowledge Transformation) the
symposium returns to the views of the senior school leaders in effective and improving
English schools and compares them to the views of Austrian principals – particularly in
relation to the role that they attribute to the use of research in school improvement and
professional development. The researchers then examine how the insights generated
through this comparative process are understood and used by prospective teachers in a
series of focus group discussions as a first step towards exploring how a knowledge of
senior leaders’ views of research use might be used in initial teacher education to foster
beginning teachers’ continued research engagement.
Paper 5 (Monica Mincu/Claudia Mandrile: Improving Schools Through School To School
Support In Italy: Results From A Randomised Control Trial) examines how research-based
knowledge is shared within a school-to-school network in Italy, and how this process
contributed to school improvement in Italy.
Significance

Recognition of the powerful role that research can play in developing and improving the
quality of teaching raises questions about the ways in which high-quality research reaches
the practice of schools and informs teachers’ professional learning. Different answers to
this question are explored by all the papers within this symposium, which illustrate
powerful forms of collaboration intended to mobilise research within and across different
types of institution in different contexts.
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Dr. Roland Bernhard
Visiting Researcher
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School Quality and Teacher Education
PARTICIPANT INFORMATION SHEET
Version 1, 14.11.2018

1.

What is the purpose of this research?
In this project, being conducted at the University of Oxford, Department of Education, we will examine how
principals and teachers in effective schools in England understand and develop school quality. The central
research question of our project is about what highly effective and improving schools in England do to
increase school quality and what head teachers and key-teachers in these schools think "really works" in
improving schools. Dr. Roland Bernhard, Visiting Research Fellow (usually based at the University of
Salzburg), is working on the project in collaboration with Dr. Katharine Burn, Associate Professor of
Education within the Department of Education.
This study is being conducted with the intention that its findings will be useful in different contexts in
Austria that are seeking to promote and sustain school improvement.

2.

Why have I been invited to take part?
You have been invited to participate because your school is considered to be an excellent schools and/or to
have improved considerably in recent years.

3.

Do I have to take part?
No. You can ask questions about the research before deciding whether or not to participate. If you do agree
to participate, you may withdraw yourself from the study at any time, without giving a reason, by advising
the researchers of this decision.

4.

What will happen to me if I take part in the research?
If you are happy to take part in the research, you will be asked to take part in an interview. I (Roland) will
talk you through the study procedures and give you the chance to ask any questions. If you are still happy
to take part, I will then ask you to sign a consent form. The interview, if you were willing to participate,
would take about an hour. I would hold the interview in school at a time negotiated with you. If you are
willing for me to do so, I would also like to audio-tape the interview so that I could then transcribe it.
We are seeking permission to identify the schools and to present the study as an exploration of the ways in
which quality is understood and promoted in schools considered to be excellent providers. However, we
are aware that schools may prefer not be identified in this way and are therefore asking explicit permission
of the head teachers and all of those interviewed as to whether any publications arising from the study
should name the schools and/or the county within which they are located, or deliberately preserve the full
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anonymity both of the schools and thus of all interviewees. The decision needs to be one with which all the
schools are happy and thus if any participant requests full anonymity then this would be respected, taking
care to ensure that the description of the context does not compromise this anonymity. If the interview
participants consent to naming the school, we would ask your permission to include any quotations from
the interview conducted with you. However, if there is any opposition to this approach, then the interviews
will be anonymised completely and stored in an anonymised format. I would ensure that it was not possible
in any publication to identify the school or interview partner.
5.

Are there any potential risks in taking part?
In order to reduce any potential risks, I will remind you before the interview that you should not mention
specific names (of individuals or of other schools). However, we will ensure that all potential information
given about individuals or about schools is kept strictly confidential and that in transcripts and any
publications the names of persons and other schools are all anonymised.

6.

Are there any benefits in taking part?
We hope that you will appreciate the opportunity to reflect on what you and your school are doing well
and think through the strategies that have proved most valuable in this respect. If you and other
participants in the study are willing for the name of the school to be included in any publications (journal
articles) that we write on the basis of this study then you may also find it helpful for the school be
presented as a named example of expert practice in terms of your capacity to develop school quality.

7.

What happens to the data provided? 1
The information you provide as part of the study is the research data. Any research data from which you
can be identified (e.g. your name, and the audio recording itself), is known as personal data. The research
data, including all personal data will be stored confidentially using a password-protected USB drive.
If you wish not to be identifiable, your data will be stored in a completely anonymised format. All personal
identifiers will be kept separately from the transcribed data. Pseudonymisation will occur as the interviews
are transcribed.
Only the research team and the transcriber will have access to the research data. Responsible members of
the University of Oxford may be given access to data for monitoring and/or audit of the research. All
research data will be stored for at least 3 years after publication or public release of the work. We may
retain and store your personal data for an additional period of time as necessary for the purposes of the
study, and for further research.
We would like your permission to use anonymised data in future studies. In such a case, all personal
information that could identify you will be removed.

8.

Will the research be published?
The research will be published in academic journal articles.

9.

Who is organising and funding the research?
This research is funded by the Austrian Science Fund (https://www.fwf.ac.at/en/).

1

Please refer to CUREC’s Best Practice Guidance on Data Collection and Management (BPG 09)
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10. Who has reviewed this study?

This study has been reviewed by, and received ethics clearance through, the University of Oxford Central
University Research Ethics Committee.
11. Who do I contact if I have a concern about the study or I wish to complain?

If you have a concern about any aspect of this study, please speak to the relevant researchers, Dr Roland
Bernhard or Dr Katharine Burn (contact details below), who will do their best to answer your query. The
researcher should acknowledge your concern within 10 working days and give you an indication of how
they intend to deal with it. If you remain unhappy or wish to make a formal complaint, please contact the
relevant chair of the Research Ethics Committee at the University of Oxford who will seek to resolve the
matter in a reasonably expeditious manner:
Chair, Social Sciences & Humanities Inter-Divisional Research Ethics Committee;
Email: ethics@socsci.ox.ac.uk
Address: Research Services, University of Oxford, Wellington Square, Oxford OX1 2JD
12. Data Protection

The University of Oxford is the data controller with respect to your personal data, and as such will
determine how your personal data is used in the study.
The University will process your personal data for the purpose of the research outlined above. Research is a
task that we perform in the public interest.
Further information about your rights with respect to your personal data is available from
http://www.admin.ox.ac.uk/councilsec/compliance/gdpr/individualrights/.

13. Further Information and Contact Details

If you would like to discuss the research with someone beforehand (or if you have questions afterwards),
please contact:

Dr. Roland Bernhard or Dr. Katharine Burn
University of Oxford, Department of Education
15 Norham Gardens, Oxford OX2 6PY
01865274009
Roland.Bernhard@education.ox.uk
Katharine.Burn@education.ox.uk
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University of Oxford, Department of Education
15 Norham Gardens, Oxford OX2 6PY

Dr. Roland Bernhard
Visiting Researcher
01865274009
Roland.Bernhard@education.ox.uk

PARTICIPANT CONSENT FORM
School Quality and Teacher Education
Purpose of Study: The central research question of our project is about what highly effective and improving
schools in England do to increase school quality and what head teachers and key-teachers in these schools
think "really works" in improving schools.
Please initial each
box
1

I confirm that I have read and understand the information sheet version 1 dated
14.11.2018 for the above study. I have had the opportunity to consider the
information carefully, ask questions and have had these questions answered
satisfactorily.

2

I understand that my participation is voluntary and that I am free to withdraw at
any time, without giving any reason, and without any adverse consequences or
academic penalty.

3

I have been advised about the potential risks associated with taking part in this
research and have taken these into consideration before consenting to participate.

4

I have been advised as to what I need to do for this research and I agree to follow
the instructions given to me.

5

I understand that data collected during the study may be looked at by designated
individuals from the University of Oxford. I give permission for these individuals to
access my data.

6

I understand who will have access to personal data provided, how the data will be
stored and what will happen to the data at the end of the project.

7

I agree that anonymised data collected in this study may be shared with other
researchers, including those working outside of the EU, to be used in other
research studies.

8

I agree that the name of the school may be used in published reports of this study
and recognise that this means that I may be identified as a result given my role
and association with the school.

9

I understand how this research will be written up and published.

10

I understand that this project has been reviewed by, and received ethics clearance
through, the University of Oxford Central University Research Ethics Committee.

CUREC 3 Consent Form Template

Version 1.0 January 2018
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11

I understand how to raise a concern or make a complaint.

12

I agree to take part in the study

dd / mm / yyyy
Name of Participant

Date

Signature

dd / mm / yyyy
Name of person taking consent

CUREC 3 Consent Form Template

Date

Version 1.0 January 2018

Signature

2

