
What does “really work“ in school quality development 
in the views of head teachers and teachers of highly 
effective and improving schools in England? 

1. How is ‘school quality’ defined by head teachers and 
teachers in schools? In what ways, if at all, do the 
conceptions of school quality of head teachers and 
teachers from highly effective and improving schools 
differ from those in schools judged to be less effective 
(“average or typical effectiveness”)?

2. How do head teachers of effective and improving 
schools in England claim to measure, review and 
develop quality in their schools? In what ways, if at 
all, do their stated approaches differ from head 
teachers of schools with average or typical 
effectiveness?

3. What do head teachers and teachers in effective and 
improving schools understand by the terms ‘good 
teachers’ and ‘good teaching’? How, if at all, does 
their understanding differ from that of head teachers 
and teachers of schools with average or typical 
effectiveness?

4. What do teachers and head teachers need to learn to 
contribute effectively to school quality? 

There are numerous different definitions and 
frameworks related to school quality, often based on 
limited empirical evidence (Dobbelstein et al 2017; 
Gärtner 2013, 698). In practice, it is difficult to work 
out those approaches that ‘really work’ in developing 
school quality; that is, those which have the greatest 
possible impact on students’ learning (Gärtner 2013, 
698). In Austria, ‘use what works’, is not strongly 
developed within school culture (Schratz/Westfall 
Greiner 2010, 42).

OECD Review of Schools Resources for Austria 2016: 
• Austria should “foster a cultural change towards 

greater pedagogical leadership”; 
• England was explicitly mentioned to “provide

interesting examples in this regard.” (Nusche et al 
2016, 37-38

 the views of head teachers and teachers in highly effective and 

improving schools about “what really works” and “what works best” 

in school quality development will provide head teachers, school 

authorities and other responsible people in Austria with 

opportunities to reflect and find inspiration for their work of 

developing schools and teacher education;

 the findings have the potential to inspire principle leadership 

education in Austria and contribute to foster a stronger pedagogical 

leadership;

 the findings may be a basis for school self-evaluation and review of 

schools.
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The problem Central Research Questions Mixed Methods Methodology

Phase 1 Exploratory Study part 1

 Review of the relevant literature

 Exploratory interviews in Austria and England

Design of qualitative research instrument (interview 

guide)

Phase 2 Exploratory Study part 2

 Analysis of national datasets to identify improving 

and highly effective school

 Identification of a sample of these for the qualitative 

as well as for the quantitative strand

Recruitment of head teachers and key staff for the 

interview study

Phase 3 Main Study part 1: Qualitative strand

 Face to face Interviews in effective and improving 

schools with head teachers and key teachers (n=40)

 Transcription of interviews

 Analysis of interview data

Design of quantitative questionnaire informed by 

qualitative findings

Phase 4 Main Study part 2: Quantitative strand 

 Administration of questionnaire to heads and 

teachers (n=400)

 Stratified sample of a) improving and highly effective 

schools (50%); b) average/typical schools (50%)

 Selection: Ofsted grading, Pupil Premium, Progress 8, 

Attainment 8, Different improvement groups;

 mix of rural, urban and inner city schools of different 

sizes.

Phase 5 Dissemination and transfer

 Integration of qualitative and quantitative data

 Transfer workshop with critical friends, project 

partners (Salzburg)

 Paper presentations at international conferences

 Journal articles

 Final report

Expected Outcomes

Diagram illustrating the various qualitative and quantitative research components
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