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Overview

1. The project School Quality and Teacher
Education (SQTE)

2. The „London Effect“ – how schools in 
London improved in the last 20 years

3. Case Study of an improving school in 
London



Practical and theoretical
Framework 

SQTE

In the OECD Review of Schools Resources for Austria 2016

 Austria should “foster a cultural change towards greater pedagogical 
leadership” (Nusche et al 2016, 37); 

 it was recommended to include views and experiences of teachers and 
school leaders in this process; 

 England was explicitly mentioned to “provide interesting example in this 
regard.” (Nusche et al 2016, 38) 

Quality in the Austrian school system

OECD 2016: 
Austria should foster pedagogical

leadership for school quality
development looking at England
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Central research question:
What does “really work“ in school quality development in the views of 
head teachers and teachers of highly effective and improving schools in 
England and what does this mean for teacher education? 

1. How is ‘school quality’ defined by head teachers and teachers in schools? In what ways, if at all, do 
the conceptions of school quality of head teachers and teachers from highly effective and improving 
schools differ from those in schools judged to be less effective (“average or typical effectiveness”)?

2.How do head teachers of effective and improving schools in England claim to measure, review and 
develop quality in their schools? In what ways, if at all, do their stated approaches differ from head 
teachers of schools with average or typical effectiveness?

3.What do head teachers and teachers in effective and improving schools understand by the terms 
‘good teachers’ and ‘good teaching’? How, if at all, does their understanding differ from that of head 
teachers and teachers of schools with average or typical effectiveness?

4.What do teachers and head teachers need to learn to contribute effectively to school quality? 

Research questions

Research questions

SQTE



qual+quanQUALQUAN

Mixed Methods

Exploratory
Study

Main Study

“School effectiveness research (SER) is generally associated with the quantitative paradigm”, whereas 

school improvement research “is viewed as more qualitative, with a heightened focus on generating 

‘thick’ descriptions and seeking to establish understanding of school and classroom ‘processes’ and 

participant perspectives.” (Sammons et al 2014, 570).

Bernhard, Roland (2019): Using mixed methods to capture complexity in a large-scale empirical project 

about teachers’ beliefs and history education in Austria. In: Special Edition of the History Education 

Research Journal 16.1 (in print). 

Methodology

SQTE
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Qualitative Sample

Inclusive definition: A highly effective and improving school is defined as 

 “one that promotes progress for all of its pupils beyond what one would 

expect given its intake”

 “one that ensures every pupil achieves at his/her highest standard possible”

 “one that continues to improve from year to year.” (Stoll/Fink 1996, 28) 

A special focus is laid on schools which are effective in raising outcomes
for disadvantaged students whose first language is not English in 
London and in the Opportunity Areas. 

Sample

SQTE



Qualitative Sample

Example: sample of London inner city schools:

Selcection criteria for qualitative fieldwork: 
• Outstanding (according to Ofsted) and

improving non-selective comprehensive schools
• more than 45% FSM and more than 45% first

language not English
• P8 Score of more than 0,3

Total = 8
Researched = 3

Example: effective schools in opportunity areas

• Carlton Bolling College Bradford 
• Outstanding
• P8 0,48 
• FSM: 47 % 
• 1 language not English: 91,8 % 

Sample

SQTE



„In the late 1990s London schools were the worst in the country. 
Today they outperform schools in the rest of England (highest percentage of schools
rated „outstanding“ by Ofsted and highest GCSE attainment for pupils from poorer
backgrounds).“ Barnaby Lenon (2017). Much Promise: Successful Schools in England. 2017

Research literature about the London Effect

Burgess, S. (2014). Understanding the success of London’s schools. Bristol, England: The 
Centre for Market and Public Organisation. 

Greaves, E., Macmillan, L., & Sibieta, L. (2014). Lessons from London schools for attainment 
gaps and social mobility. London, UK: Social Mobility & Child Poverty Commission. 

Blanden, J., Greaves, E., Gregg, P., Macmillan, L., & Sibieta, L. (2015). Understanding the 
improved performance of disadvantaged pupils in London. London, UK: Centre for the 
Analysis of Social Exclusion. 

Baars, S., Bernardes, E., Elwick, A., Malortie, A., McAleavy, T., Mclnerney, L., Menzies, L., & 
Riggall, A. (2014). Lessons from London schools: Investigating the success. London, UK: CfBT
Education Trust. 

School improvement
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St. Paul‘s Way Trust School – Tower Hamlet/London 

A school in challenging circumstances improved from a failing school to an outstanding provider 
in which pupils from disadvantaged families do very well

St. Paul’s Way Trust School (data 2016/17) National 
Disadvantaged pupils 65,2 % 24,3 %

Pupils whose first 

language is not English

81,8 % 21,3 %

Progress 8 score 0,6 = well above average in about 14% of secondary schools in 

England pupil make well above 

average progress

Inspection:

Overall effectiveness

Outstanding (Ofsted) 23% of secondary schools were rated 

outstanding in the last Ofsted 

inspection

Achievement of pupils Outstanding (Ofsted)

Quality of teaching Outstanding (Ofsted)

Behaviour and safety of 

pupils

Outstanding (Ofsted)

Leadership and 

management

Outstanding (Ofsted)

Case study

London Effect



2009 2010 2013 2015 2016 2017

Ofsted
inspection 2009

„inadequate“
failing school

St. Paul‘s Way Trust School – an example of rapid school improvement in London

2011 2012 2014 2018



St. Paul‘s Way Trust School 2009

Ofsted 2009: 
• this school requires significant improvement, because it is performing significantly less well 

than in all the circumstances it could reasonably be expected to perform
• Standards are exceptionally low, and achievement is inadequate across both key stages
• Students' personal development and well-being are also inadequate, because too many 

students do not enjoy their lessons, and this disaffection hampers progress in learning 

Interview Head 1 (Jan 2019):
• It was at that time it was really quite the worst school I have ever worked in in my life […] I 

mean, it was really dreadful and I understand there were no go zones in the school where you 
couldn’t go to where children were out of control, it was very, very bad. 

Interview Head 2 (Jan 2019):
• Yeah, the situation ten years ago was really bad as [Headteacher 1] has stated. We had young 

people who were engaged in gang fights, drugs, alcohol, carrying weapons and knives and 
that created a sense of none confidence in the local community about our school. The 
relationship with parents and the school was none existent [...] The behaviour of the students 
was very, very challenging and then it needed a new kind of, a new leadership.

Case study

London Effect



2009 2010 2013 2015 2016 2017

Ofsted
inspection 2009

„inadequate“

Ofsted
inspection 2010

„satisfacory“

St. Paul‘s Way Trust School – an example of rapid school improvement in London

2011 2012 2014 2018

New 
head

Improving teaching

Parental Engagement

Raising aspirations

Building partnerships

Developing teachers



St. Paul‘s Way Trust School 2010 – one year after change of headtacher

Ofsted 2010: 
• This school has come a long way in the last year. It is currently providing a satisfactory 

education, but the improvements that have been made since the last inspection are huge and it 
is securely on track to be good or even excellent. 

• Student’s attainment has improved [...] but it is still below average. 
• The huge improvements [...] have taken place because the headteacher has been rigorous and 

robust in his leadership of the school. 

Head 1: 
• So, the head came in [...] brought in teams of people. There was a reshuffle, a restructuring and 

a new staff and he had a really clear vision and that was so important because everybody else 
then carried out the vision.

• Head 3: “we need to work together to the same outcome which is to produce really high quality 
standards in the classroom. […] So, there was a very clear format that was brought in at the 
time about teaching and learning and it was a five part lesson.”

• It takes time but in the end you create a culture. So, we - during the initial years of struggles and 
struggling we took every opportunity to have meetings with the family, every opportunity. 

Head 2:
• So we look for every opportunity to meet with parents and use that opportunity to build the 

relationship […] we say: “this is our vision we want your child to go to University”. They never 
had this, these parents never heard the word university.

Case study

London Effect



St. Paul‘s Way Trust School 2010 – one year after change of headtacher

“London schools went further than other schools to work with parents to develop 
their expectations for their children. High-performing primary schools, in 
particular, employed a dedicated member of staff to provide outreach and 
support for parents and families, rather than assigning this function to 
existing teaching staff. This aligns with existing research which suggests an 
association between schools’ engagement with parents and their performance” 
(Sharples et al., 2011)

Case study

London Effect



2009 2010 2013 2015 2016 2017

Ofsted
inspection 2009

„inadequate“

Ofsted
inspection 2010

„satisfacory“

Ofsted
inspection 2013
„outstanding“

St. Paul‘s Way Trust School – an example of rapid school improvement in London

2011 2012 2014 2018
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St. Paul‘s Way Trust School 2013

Ofsted 2013: 
• Achievement is outstanding in all years. The percentage of students attaining five or more GCSE 

A* to C grades including English and mathematics has doubled over the last four years. 
• Teaching and learning are outstanding. [...] Students have positive relationships with their 

teachers and with one another, contributing to high-quality learning.
• Students’ behaviour is outstanding. [...] Students enter the school with below average 

standards in English and mathematics. By the end of Year 11, all groups of students’ 
attainment is broadly in line with national figures, reflecting the outstanding progress they 
make. 

Head 1:
• I mean, you know we have really changed lives. It’s very humbling. I mean, you change lives 

and opportunities and futures and show them that there is a way

Head 3
• So, we’ve definitely pushed that, we’ve got proud of the pathways that the young people follow, 

so our Sixth form which is becoming increasingly successful and last year was the highest 
performance in Sixth form in the local authority by someway. You know kind of 96 percent of 
the students went off to university, 60 percent went off to Russel Group universities and, you 
know, it’s the sense that, you know, you can do it, you can do it. 

Case study

London Effect



2009 2010 2013 2015 2016 2017

Ofsted
inspection 2009

„inadequate“

Ofsted
inspection 2010

„satisfacory“

St. Paul‘s Way Trust School – an example of rapid school improvement in London

2011 2012 2014 2018

Many disadvanteged pupils
Many pupils not speaking E. as 1st lang.

• achievement is 
inadequate 

• well-being is inadequate
• “the worst school” 
• “really dreadful “
• “no go zones”
• “gang fights, drugs, 

alcohol, weapons”

Ofsted inspection
2013

„outstanding“

• Achievement is outstanding 
• Teaching and learning are 

outstanding
• positive relationships 
• high-quality learning
• behaviour is outstanding
• highest performance in the local 

authority 
• 96 percent of the students went off 

to university
• outstanding progress 

Many disadvanteged pupils
Many pupils not speaking E. as 1st lang.

What can we learn from
such schools for initial 

teacher education, 
continuous professional 

develpment and head
teacher training?



What was key in improving schools – some topics emerging from the
interviews

Consistency in behavior
management

Strong vision – staff „buying in“ Raising aspirations

Improving school culture

Using data

Engaging with parents

Consistency in teaching and learning

Individualised staff training

Strong middle leadership

Teacher  wellbeing
Case study

London Effect
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